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Abstract 
This study aims to determine the implementation levels of common basic skills in the new curriculum based on constructivist 
learning approach specified by Ministry of Education from the viewpoints of teachers. The scope of the study is limited to the 
implementation levels of eight  common basic skills and the viewpoints  of 713 teachers working at first and second grade of 
primary education. At the study, descriptive method was used. According to the findings, while no significant difference was 
found at any aspect of the study regarding with the gender variable, according to the variable of institution from which they were 
graduated, the teachers graduated from faculties of vocational education are better than the other teachers graduated from other 
schools, and according to the variable of seniority, it is observed that the novice teachers adopt better than the experienced ones 
and according to the teaching field, classroom teachers are more successful than the other field teachers in implementing new 
program.  
 
 
© 2014 The Authors. Published by Elsevier Ltd. 
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1. Introduction 
In this era, in which information is produced and spread quickly and continously, the future of the  
invididual and society depends upon our ability to utilize and produce information. Acquiring and maintaining these 
abilities requires contemporary education based on information production, not rote-learning. Turkey has made 
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extensive attempts to implement an efficient learning model, especially during the previous few years.. These 
attempts concentrate on developing a perception of our educational system based on multiple causes and multiple 
effects rather than routinized logic.. In the information age, when traditional educational approaches are inadequate, 
the constructivist learning approach has become prominent. In constructivist learning, the intention is for the 
individual to acquire information through interactionwith events and objects surrounding him/her and this 
information shall be constructed as new information by relating it with previous information that already exists 
(Bodner, 1986; Fosnot, 1996; Limon, 2001; Sherman, 2000; Özden, 2005). This viewpoint presupposes that the 
individual does not have a blank state of mind and that while acquiring information, he/sheinterprets new 
information through the lens of his/her present perception. It emphasizes that the student is inclined to learn by 
choosing the issues that can be added to the ones that already exist in his/her mind and effeciently re-construct and 
reinterpret new information. . The important thing here is to help the student develop intellectual abilities and 
construct information with a learner-centered approach, rather than changing a learners’ behavior with a teacher-
centered approach.  
Today, to compete with developed countries, there is a need for individuals who can accomplish genuine 
learning, test their information, correct their mistakes, and put forth new ideas without hesitation. Due to these 
requirements, the Ministry of Education conducted a radical program change and launched a pilot program at new 
elementary education programs based on the constructivist approach in the 2004-2005 school year. Following this 
successful pilot study new elementary education programs based on the constructivist learning approach were 
implemented in all of the elementary schools around the country in the 2005-2006 school year. In order to prepare 
new education programs, a concept analysis of the courses was performed and a special expertise group for each 
course and interdisciplinary special expertise groups were evaluated through the workshops in which the field 
specialists and the practitioners participated. In the beginning, some parts of the program that did not function well 
were determined by implementing a pilot application of the new programme at 120 schools in nine provinces. 
Appropriate course books and materials were prepared by reviewing the new program in direct accordance with the 
feedback acquired through the pilot application.  
Along with a new program of sports, health, environment, consultancy career, entreprenership, and disaster 
consciousness were placed at the backbone of the program with an inter-disciplinary approach; the mutual causality 
principle was implemented in the place of dominant linear thinking; and knowledge, skill, perceptions and attitudes 
were implemented instead of surface behaviour expression. In other words, the new teaching program puts the 
philosophy of “learning to learn” at the center of the teaching philosophy rather than “how to teach”. The 
constructivist learning approach applies notions of “how learning occurs” instead of focusing on “how to teach”.    
Inthis approach the individual plays an active role- as a participant in learning and constructs knowledge both 
physically and symbolically.   As the individual has to transfer his own understanding to others, he constructs the 
knowledge socially. At the same time, the individual trying to explain knowledge that he does not understand 
constructs the knowledge theoretically. A curriculum forms the structure of an educational system and the 
cirriculum designer is required to answer questions regarding who will participate in the teaching process, along 
with what and when they will learn.  Thus educational reforms often concentrate on the existing curriculum 
(Korkmaz, 2008). A curriculum defines the duties and responsibilities of students and teachers participating in the 
program as well as the subject areas and disciplines to be learned. For this reason, the roles of the teachers and 
students within the program are re-defined during the restructuring process of the curriculum. Whether the new 
primary school curricula successfully realizes the objectives depends on the physical characteristics of the classes 
where new curricula shall be implemented and the training of teachers who will carry out the implementation.  
Otherwise, the time-consuming restructuring process of theseprograms may simply return to rote-learning 
of information on course materials and a teacher-centered approach and fail, which occurred in the attempt to 
restructure the 1968 educational system. In fact, in a review of research relating to this issue, Danışoğlu (2006) 
determined that acquisition towards humorous literary types which are present in 1st and 5th grade primary school 
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Turkish curriculum are not reflected sufficiently when level of development, expectation and attitudes of students 
are taken into consideration. According to research carried out by Epçaçan and Okçu (2008), it was determined that 
classroom teachers  “neither agree[d] nor disagree[d]” about the adequacy of Turkish course books. Elvan (2007) 
has specified that a great deal of teachers adopted Turkish Syllabus (grades 1-5) but the level of adoption, 
assessment, and evaluation on the part of the program is under 50 percent. Şahinel (2005:218) pointed out that in the 
new Turkish curriculum, traditionally dominant rote-learning methods have been replaced by skills such as 
researching, experimenting, and being solicitous and inquisitve. According to the research done by Kan (2007), it 
was determined that curricula of social studies and Turkish in the acquiring of eight basic skills (being accurate, 
efficient and good speakers of Turkish and critical thinking, creative thinking, communication, problem-solving, 
research, decision making, using information technologies and entrepreneurship skills). Öztalay (2007) specified 
that activivities involving  problem-solving, establishing semantic relationships between texts, being able to use 
information technology efficiently and conciously, entrepreneurship, and creativity, alldefined as high-level skills, 
were not adequately present in Turkish coursebooks with the research upon using basic skills aimed to be acquired 
by the students in the curriculum of Turkish courses at primary school in 1st grade. Tekışık (2005:13) stated that 
teachers and supervisors intending to implement the curriculum should be sufficiently trainedin order to ensure that 
the objectives of the new  school curricula be executed.  To accomplish this, he proposed that in-service training 
centers be established in states and provinces. Furthermore, he suggests that a council should be created for training 
teachers and evaluating and monitorying the cirriculum implementation.  In additional, he points out that an 
information and documentation center ought to be established within the Ministry of Education, for the purposes of 
monitoring and documenting the findings from these evaluations.  In his research, Coşkun (2005) pointed out that 
teachers thought in-service trainings regarding the new curriculum were inadequate in terms of duration, 
organization, sample activities, and occasionally frustrated by a lack of materials. Almost all of the aforementioned 
research  concerns only one dimension of the program. The following questions are worth further investigation:   
What are the viewpoints of the teachers applying the curriculum in a real sense? Do the teachers think they 
have sufficiently implemented the program? What kind of difficulties do they encounter? As teachers are the ones 
who apply the theoretically developed, their viewpoints and experiences about the level of application of the 
program in the program’s adequacy in the classroomare highly essential. Between the 2005-2006 school year and 
today, there have been few studies done to investigate these questions.  Thus, this study aims to solve this lack of 
investigation and research regarding the adequacy of application and implementation of the new elementary school 
curriculum in Turkey.     
 
Objective 
The objective of the study is to determine the viewpoints of primary school teachers concerning the 
applicability of new primary school curriculum based on the constructivist approach, classroom characteristics, and 
how their level of realization of these activities differs according to variants such as the teacher’s: Gender, 
Institution of graduation, Seniority, Teaching field and  Province. 
 
Method 
      Models of descriptive statistics have been used to definethe form of this study. 
 
 
The scope of study 
The scope of the study consists of 713 teachers, including 309 males and 404 females working in 
elementary schools in Ankara, Adana, Adıyaman, Denizli, Erzurum, Sakarya and Sivas.  
 
Data Collection Tools  
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The data obtained through the study was collected by the scale called “The analysis scale of teachers’ 
viewpoints about the curriculum based on the constructivist learning approach” (STVECC) developed by (Ozerbas, 
2012). In order to compose the items of the scale, a preliminary study was carried out and within this scope 143 
teachers working in in Ankara elementary schools were reached. A form developed by the researcher was 
distributed to the teachers and they were required to list positive and negative aspects regarding the primary school 
curriculum based on a five year period of application of the constructvist approach. Then a content analysis was 
performed for each objective stated by the teachers and similar statements were combined. As a result, a list 
including 46 different positve and negative attitudes was composed. As the last stage a draft of the scale was 
prepared for preliminary application. The scale developed is an assessment tool of five-part Likert scale, consisting 
of 39 items. Items were scaled according to “Strongly disagree”, “Disagree”, “Neither Disagree nor Agree”, 
“Agree”, “Strongly Agree” and are marked with 1,2,3,4 and 5 respectively. The scale consists both personal items 
and items regarding the elemtnary school curriculum. The researcher conducted a pilot application of a draft of the 
scale, with a respondent/participant total of 490 teachers working in elementary schools in Ankara, Kırıkkale, Düzce 
and Yozgat. According to the factor analysis done with pilot data, seven of 46 items in the scale were excluded as 
they had multiple factors or a low factor load. 39 items were distributed to six factors. The first factor, consisting of 
six items, is regarding “Accurate, efficient and good speakers of Turkish”. The second factor consists of seven items 
and is titled “Teacher adopting constructivist learning approach”. The third factor, containing eight items, is called 
“Physical characteristics of the classroom”. The fourth factor,  “Societal values and democracy” possesses five 
items.  The fifth factor is defined as “Level of using information Technologies” and contains six items and the sixth 
factor, “Program (teaching-learning process)”, has seven items. Factor loads of items within the first factor 
fluctuated between .75 and .66 and this factor describes 23.5 % of the total variance. Factor loads of the items within 
the second factor have values between .77 and .62 and this factor describes 11.9 % of the total variance.  The items 
of the third factor had factor loads between .76 and .65. and describe 10.4 % of the total variance.  The factor loads 
of items within the fourth factor describe 7.3 % of the total variance. Factor loads of the items within fifth factor fell 
between .71 and .46 and this factor describes 6.9% of the total variance. Factor loads of the items within the  sixth 
factor  fell between .69 and .48 and this factor describes 5.4 % of the total variance. These six factors describe 
nearly 63.9 % of the total variance. Internal consistency reliability of these factors (Cronbach’s Alpha) is .81, .84, 
.84, .81, .76 and .78 respectively. 
 
Data Analysis 
Data obtained was analysed by using the SPSS programme. T-tests and one-way analysis of variance 
(ANOVA) were used as statistical analysis techniques. When the F value obtained as the result of variance analysis 
was significant, the Scheffe test was used after variance analysis in order to find out which group (level) caused this 
difference.  The level of significance was accepted as .05. 
 
Findings 
1st sub-problem: Do the viewpoints of teachers regarding implementation levels of the new elementary 
school curriculum based on the constructivist learning approach differ according to the variant of gender? 
Table 1 
T-test Results of the Viewpoints of Teachers According to Gender 
Scales 
Gender 
t p Male (n=309) Female (n=404) 
X S &  S 
Accurate, efficient and good speakers of 
Turkish 
3,65 ,70 3,63 ,66 ,388 ,702 
Societal values and democracy 3.27 .66 3.17 .64 2.12 .334 
Level of using information technologies 2,28 ,63 2,31 ,80 ,580 ,562 
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Program (teaching-learning process) 3,56 ,68 3,52 ,66 ,766 ,444 
Physical characteristics of the classroom 2,34 ,78 2,30 ,80 ,696 ,487 
Characteristics of constructivist teacher 3,93 ,57 4,03 ,66 2,17 ,330 
As seen in Table 1, regarding the implementation levels of the construvist learning approach curriculum, 
there is no significant difference between gender and the teacher’s viewpoints. We may therefore conclude that the 
viewpoints of teachers regarding this implementation do not differ according to gender.  
 
2nd Sub-Problem: Do teacher’s viewpoints of teachers regarding implementation of the constructivist learning 
approach into the new elementary school curriculum differ according to their institutions of graduation? 
Table 2 
 ANOVA Results of Points About Factors According to the Institution of Graduation * 
Factors 
Fac. Of Education. 
(n = 461) 
Inst. of Education. 
(n = 145) 
Out of Field 
(n = 107) F p Difference (Schefe) 
X  S X  S X  S 
Accurate use of Turkish 3.61 .69 3.76 .63 3.57 .66 3.27 .339  
Societal values.  3.19 .68 3.27 .59 3.24 .60 .855 .426  
Using information Technologies. 2.51 .68 2.44 .70 2.21 .97 9.58 .000 1>2; 1>3 
Program 3.51 .58 3.62 .68 3.50 .59 1.93 .145  
Classroom characteristics 2.22 .76 2.50 .77 2.46 .96 9.06 .000 2>1 
Char. Of Const. Teacher 4.02 .53 3.87 .61 4.05 .69 4.53 .011 1>2 
* Totally 713 teachers replied to (STVECC) Scale. 
When the analysis results in Table 2 are examined, there is a significant difference between the viewpoints 
of teachers from different types of institutions of graduation in terms of three aspects (Information Technologies, 
classroom characteristics and the characteristics of teachers adopting constructivist approach) while there is no 
siginificant difference in the other three aspects. We may then conclude that there is a significant difference between 
teachers’ levels of using information technologies in their classrooms and their institutions of graduation [F(2-710)= 
9.58 p<05]. According to the Scheffe test results, there is a significant difference between the teachers who 
graduated from faculties of education and the ones who graduated from institutes of education, with teachers who 
graduated from faculties of education ending up with the higher mean(Scheffe .2268 p<.05). Teachers that graduated 
from faculties of education stated that they use information technologies in classrooms according to the subject more 
effectively at the medium level than the ones who graduated from institutes of education and other types of 
institutions. There is also a significant difference between the viewpoints of teachers about the physical 
characteristics of their classrooms and the institutions of graduation according to one-way variance analysis [F(2-710)= 
9.06. p<05].  According to the Scheffe test results, conducted to identify between whom there was a significant 
difference, there was a significant difference in arithmetic means between the teachers that graduated from institutes 
of education and those that graduated from faculties of education and other educational institutions (Scheffe .2787 
p<.05). The teachers who graduated from institutes of education stated that the physical materials of their 
classrooms are sufficient at medium-level to implement the new elementary school curriculum based on the 
constructivist approach. There is a significant difference between levels of having appropriate attitudes for 
constructivist learning aprroach and the institutions of graduation [F(2-710)= 9.58 p<05]. According to Scheffe test 
results, there is a significant difference on behalf of teachers who graduated from faculties of education between 
arithmetic means between the teachers graduated from faculties of education and the ones graduated from the 
institutes of education (Scheffe .14733 p<.05). 
 
3rd Sub-Problem: Do viewpoints of teachers regarding successful implementation of the new curriculum differ due 
to their seniority level? 
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Table 3 
 ANOVA Results of Points About Factors According to Seniority* 
 
According to the analysis results in Table 3, seniority level caused no significant difference in teacher 
viewpoints in two aspects (accurate and efficient speakers of Turkish and the new primary school curriculum based 
on the constructivist approach), while there are significant differences in the other four aspects. There is a significant 
difference in implementation and attitudes due to the seniority of the teacher [F(4-708)= 2.613 p<05]. Specifically, 
there is a significant difference between the viewpoints of teachers that have worked from 11-15 years and the 
viewpoints of those that have from 6-10 (Scheffe ,2067  p<.05).  
There is also a significant difference between levels of using information technologies and the teachers’ 
seniority level [F(4-708)= 7.804 p<05].  According to the results of the Scheffe test, there is a significant difference in 
viewpoints of the teachers that have worked  0-5 years and 6-10 years with those that have worked more than 21 
years (Scheffe .3671.  p<.05),  (Scheffe .4020. p<.05).  We can therefore conclude that the teachers who have 
worked less than 10 years see themselves undervalue their utilization of technology in the classroom. On the other 
hand, we can conclude that the teachers who worked for 21 years or more interpret their implementation of 
information technologies more positively than those with less experience.  The results of one-way variance analysis 
reveals that teachers’ seniority levels caused a significant difference in their viewpoint regarding the physical 
characteristics of their classrooms [F(4-708)= 4.317. p<05].  Specifically, there was a significant differences observed 
between teachers that worked 21+ years and those that had only worked from 0-5 years, in favor of those that had 
21+ years of experience (Scheffe .3164. p<.05). This finding indicates that experienced teachers found the physical 
characteristics and equipment of their classrooms adequate at the medium-level in terms of aiding the 
implementation of the new curriculum. On the contrary, less-experienced teachers found the physical characteristics 
and materials of their classrooms inadequate at the medium-level in aiding the implementation of the new 
curriculum. From this finding, we may conclude that the goals and expectations of novice teachers are higher than 
experienced teachers, perhaps due to the qualified training they acquired from the faculty of education. Finally, via 
the results of one-way variance analysis, the teachers’ seniority level also caused significant differences in the 
teacher’s viewpoints of their success in implmenting the duties associated with the [F(4-708)= 2.795. p<05]. 
According to the results of the Scheffe test, there is a significant difference between the teachers that have worked 0-
5 years and the teachers that have worked 11-15 years, in favor of those that have worked 0-5 years (Scheffe .1902 
p<.05).  
 
4th Sub-Problem: Do viewpoints of teachers regarding implementation levels of the constructivist learning 
approach-based elementary school curriculum differ according to their teaching field? There is a significant 
difference between the viewpoints of teachers only about the fourth variant (implementing teaching tasks according 
to the constructivist learning approach) [F(7-705)= 5.557. p<05], while there is no significant difference in all other 
aspects. According to the Scheffe test results, there is a significant difference science teachers and classroom 
teachers, in favor of classroom teachers (Scheffe .3659 p<.05).  
 
Factors 
0- 5 years 
(n = 200) 
.6-10 years 
(n = 161) 
 11-15 years 
(n = 142) 
16-20 years 
(n = 82) 
21 and more 
(n = 128) F p 
X  S X  S X  S X  S X  S 
Accurate use of Turkish 3.56 .68 3.62 .68 3.65 .74 3.80 .56 3.70 .64 2.16 .071 
Societal values.  3.17 .67 3.11 .66 3.31 .68 3.27 .58 3.28 .59 2.61 .034 
Using information 
Technologies. 2.18 .73 2.15 .67 2.33 .77 2.43 .63 2.55 .73 7.80 .000 
Program 3.50 .65 3.48 .65 3.58 .75 3.62 .64 3.55 .66 .93 .441 
Classroom characteristics 2.28 .82 2.18 .73 2.25 .85 2.50 .71 2.49 .78 4.31 .002 
Char. Of Const. Teacher 4.09 .50 3.94 .57 3.90 .61 3.95 .44 4.00 .69 2.795 .025 
2298   Mehmet Arif Özerbaş /  Procedia - Social and Behavioral Sciences  174 ( 2015 )  2292 – 2300 
5th Sub-Problem: Do viewpoints of teachers regarding implementation levels of the constructivist learning 
approach into the new elementary school curriculum differ according to the provinces within which they work? 
 
Table 5 
 ANOVA Results of Points About Factors According to Provinces* 
Factors Ankara (n = 128) 
Sivas. 
(n = 77) 
 Denizli 
(n = 97) 
Erzurum 
(n = 115) 
Adana. 
(n = 119) 
Sakarya 
(n = 85) 
Adıyaman 
(n =92) F p 
 X  S X  S X  S X  S X  S X  S X  S 
Accurate using of 
Turkish 3.49 .70 3.68 .68 3.52 .63 3.52 .71 3.82 .66 3.69 .64 3.83 .60 4.913 .000 
Societal values.  3.08 .68 3.19 .67 3.15 .65 3.35 .54 3.29 .65 3.28 .53 3.21 .75 2.124 .069 
Using information 
Technologies. 2.32 .91 2.30 .82 2.21 .80 2.39 .42 2.31 .65 2.31 .60 2.25 .73 .562 .761 
Program 3.76 .56 3.60 .67 3.55 .67 3.41 .64 3.66 .69 3.44 .65 3.38 .56 4.610 .000 
Classroom 
characteristics 2.47 .95 2.39 .85 2.25 .78 2.18 .82 2.39 .71 2.38 .70 2.22 .65 4.199 .002 
Char. Of Const. 
Teacher 4.20 .69 4.16 .54 4.16 .50 3.89 .47 3.99 .56 3.85 .54 3.63 42 13.621 .000 
An analysis of the one-way variance results was conducted to identify the relationship between the viewpoints of 
teachers and the provinces within which they work.  There were significant differences revealed in all of the  
aspects, except for two (Societal Values and Level of using Information Technologies). Significance was revealed in 
the aspect of “accurate use of Turkish” and three provinces in which the teachers [F(6-706)= 4.913 p<05]. According 
to the results of the Scheffe test, there is a significant difference in accurate use of Turkish between teachers 
working in Adiyaman and those working in Ankara, in favor of those working in Adiyaman (Scheffe .34216, 
p<.05). There was a similarly significant difference in accurate use of Turkish found between teachers working in 
Adana and those working in Ankara, in favor of those working in Adana (Scheffe .32594, p<.05). However, when 
the difference between arithmetic means in Table 5 is examined, there are similar results  in terms of acquiring 
accurate and efficient Turkish speakers, almost all at the medium level.  This is surely the result of the program 
being applied in almost all schools by the teachers in the provinces included with the research. This shows that the 
program is efficient in acquiring good speakers of Turkish.  Another significance was identified between the 
provinces in which the teachers are working and the aspect of the their opinions regarding the “curriculum (learning-
teaching processes” as the fourth aspect in Table 5 [F(6-706)= 4.610, p<05]. According to the results of the Scheffe 
test, more teachers working in Ankara stated that they implement the new curriculum in accordance with its 
objectives than the teachers working in other provinces, particularly in comparison to teachers working in Adıyaman 
(Scheffe .3718, p<.05), (Scheffe .3435, p<.05).   
 
 Discussion 
The first sub-problem of the study explored whether teacher implementation of the new constructivist 
learning approach-based elementary school curriculum differed according to gender. According to the teacher 
responses, in terms of the (STVECC) scale, there is no significant difference in neither sub-dimensions of the scale 
nor in the whole. This finding shows that the variant of gender plays a very slight role in terms of causing variance 
in teacher implementation of the new curriculum.  This parallels the findings of Osborne (2003). Additionally, it 
goes parallel with the results of research that concluded that “gender is not an important variant that makes change” 
in the studies of Çakır and fellows (2007), Gürkan and Gökçe (2000) and Çakır, Kan and Sümbül (2006). These 
results show that gender does not have a significant effect over (STVECC) of teachers. In other words, it we can 
conclude that the teachers, regardless of gender, have similar opinions about the implementation of the new 
consructivist learning approach-based elementary school curriculum.  
The second sub-problem of the study explored whether the responses and results from the (STVECC) scale 
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differ according to the variant of institution of graduation. According to the findings, the teachers who graduated 
from programs of education stated that they used information technologies in their classrooms at  the “medium-
level”. The teachers who graduated from institutes of education and other educational institutions stated that they 
did not use information technologies sufficiently in their classrooms. While teachers who graduated from institutes 
of education and other educational institutions state that equipment in the classroom is adequate at medium-level, 
the teachers who graduated from faculties of education stated that they are inadequate. We can conclude that 
teachers who graduated from faculties of education use information technologies at the  medium-level due to the 
curriculum implemented in during their studies at faculties of education, in which they were taught what information 
technologies are, where and how they are used, the quality of tools used in learning-teaching processes, and the 
teaching style of their trainee teacher. 
 Teachers who graduated from faculties of education become teachers through four-year initial teacher 
training programs in the interest and intention of of being a teacher throughout the period of their education, while 
teachers who graduated from other programs (Degrees in Arts and Sciences etc.) become teachers through shorter 
teacher-training programs after completing an education based on a specialization. Bandura (1977,1995,1997) states 
that beliefs of self-efficacy grow in conjunction with one’s own life experiences. From this point of view, the cause 
of the strong self-assessment of teacher’s that graduated from four-year teacher traning programs can be  assumed to 
be the result of the experiences they acquired during that four-year period. In addition, teachers that graduated from 
programs of education have been exposed to classes, speakers, and trainer feedback focused on increasing the 
efficacy of their teaching. In contrast, the teachers that graduated from other degree programs may have had 
comparatively little exposure to feedback and coursework regarding the efficacy of teaching. Due to this lack of 
education-based exposure, they may have a low self-assessment of their ability to implement information 
technologies and the other components of the constructivist learning approach involved in the new elementary 
school curriculum.  These results are in accordance with the findings of Bandura (1977, 1986), in which he 
concluded that “verbal persuasion, which is one of the informing sources for self-efficacy and evaluations of one’s 
own self regarding job success, considerably the behaviours of people.”  It is undeniable that positive and realistic 
approval from other people in each aspect of life increases the self-esteem of an individual.  
The third sub-problem of the study explored whether teacher’s viewpoints, in terms of the (STVECC) 
scale, differ according to their seniority.  From the results, we can conclude that as a teacher’s seniority level 
increases, their perceptions about using information technologies and the equipment in the classroom also increase.  
Bandura (1977, 1995, 1997) indicates that self-confidence and self-efficacy rise as the result of successful 
experiences in one’s own life. From this point of view, it is possible that the higher the seniority level – and 
therefore, the longer experience one has as a teacher – the greater the level of a teacher’s self-efficacy.  It can further 
be assumed that a teacher will have a great amount of successful experiences as a teacher as their number of years as 
a teacher increases.  Teachers working for 21 years or more found the physical characteristics of their classrooms 
more sufficient than the teachers working between 6-10 years.  While novice teachers found then insufficient. This 
result is in accordance with the results of a study done by Çakıroğlu et al. (2008). Experienced teachers stated that 
they implement teaching duties (coaching) in accordance with constructivist learning approach and find their ability 
to implement these duties to be adequate and scored higher than novice teachers in this aspect. Another interesting 
finding from this study is in regards to teacher’s perceptions of the number of students in the classroom and how the 
number of students affects their ability to implement the constructivist learning approach. 
The fourth sub-problem of the study explored the effect of the teacher’s field/subject on teachers’ self-
assessement of curriculum implementation.  The results reveal that teachers of science and math had significantly 
lower levels of self-assessment than general classroom teachers.  According to research about the ability of teachers 
working in elementary education schools in Turkey and their needs for in-service training (Yıldırım, Koçak and 
Kirazcı 2001), teachers from different teaching fields find themselves insufficient in using computers and other 
information technologies. When the new elementary school curriculum based on constructivist learning approach is 
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analysed, information technologies are used most efficiently at first grade level of elementary education.  As there 
are mostly classroom teachers working at this grade, this is in accordance with the findings of this study, in which 
classroom teachers saw themselves as more adequate than the teachers from other teaching fields. The fifth sub-
problem of the study explored the effect that a teacher’s province has upon their perceptions and implementation of 
the new curriculum.  There are significant differences in four of the six aspects/factors.  The first of the common 
basic skills intended with the new curriculum is the aim of “producing individuals who use Turkish accurately and 
efficiently, think critically and creatively, are able to use and produce information, attach importance to personal and 
social values” (MEB, 2005). The teachers working in Adıyaman stated that the constructivist learning approach-
based curriculum realized its objective and the children became efficient and good speakers of Turkish after the 
curriculum. Şahinel (2005:218) points out that in the new Turkish curriculum, the tradionally-dominant rote learning 
format has been replaced to impart upon students the ability to conduct research and experiments and be inquisitive 
and solicitous. 
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